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Context

Service Context

Operating hours

Monday Tuesday Wednesday Thursday Friday Saturday Sunday
Opening time 8:50 8:50 8:50 8:50 8:50
Closing time  15:00 15:00 15:00 15:.00 15:00

Parking is available in the centre carpark in front of the centre and on the streets around the centre.

Our preschool and Occasional Care programs operate only during school terms: Term 1 2021, 27th January - 9th April; Term 2, 2021: 27th April - 2nd
July; Term 3 2021, 19th July - 24th September; Term 4 2021 11th October -10th December. A range of community programs (eg CAFHS, playgroups,
individual and group parents support groups) operate from the centre throughout the year.

Four pupil free days will be held during the year.

Children are grouped into Occasional Care and Preschool groups.

Children who are enrolled in preschool sessions attend for 2 % days per week during school terms. One group of children attend for full days on Mondays
and Tuesdays and half days on Wednesday afternoons. A second group of preschool children attend for half days on Wednesday mornings and for full
days on Thursdays and Fridays.

Five sessions of Occasional Care are held each week for children from 2-5 years of age. One session for children under 2 years of age is held each week.
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Context

State me nt Of P h | | 0SO p hy Enter your site philosophy in the box below, or alternatively attach as

an additional document via the Comment option under the Tools tab

OUR VISION
We are a welcoming, innovative and inclusive service where young children, families and community members wonder, explore, create and develop knowledge and skills so that
children reach their full potential in learning, health and wellbeing.

OUR PHILOSOPHY

In relation to children we believe that : Each child is unique and brings with them knowledge and life experiences as an active citizen in different family and community contexts. Each
child is a competent learner with personal strengths. All children have a right to equity of access to services and an environment free of discrimination.

In relation to children's learning and wellbeing we believe that: Children have a right to play as a process and context for learning. Children's learning is holistic and is best supported
in a constructivist learning environment which builds on the knowledge and experiences of children, and allows time for extended exploration and problem solving. Children's
emotional development and learning dispositions, such as curiosity, resilience and optimism are important attributes for achieving optimal lifelong outcomes. Children have a right to
safe, healthy environments which encourage engagement in learning, provide challenge, promote self worth and initiative and show respect for the contributions they bring. Children
have a right to be happy and have fun. A continuous cycle of planning, implementation, reflection and review must inform program development.

In relation to families we believe that: Families are a child's first and most influential educators. Each family is unique and that differing family customs, structures, beliefs and cultures
are worthy of understanding and respect. Positive relationships with families which promote open communication and mutual trust support children's learning and wellbeing.

Building learning communities which recognise and utilise the strengths and competencies of families promotes genuine partnerships and positive learning and wellbeing outcomes for
individual and the community as a whole.

In relation to community we believe that: We have a responsibility to develop knowledge of the context of our local community as this is critical to the development of responsive
programs and services. Building positive partnerships and connections between professionals, community members, families and children supports the delivery of integrated services
to benefit children and families. A “no wrong door' approach to our service delivery supports children's right to access to services. Continuously seeking to build and enhance the
capacity of the whole community is important to maximising learning and wellbeing outcomes for children.

In relation to colleagues we believe that: All staff have a responsibility to build collaborative relationships through fostering open communication, a culture of respect, support and
professionalism. Continual reflection, sharing of knowledge, experience and resources to build capacity of all service providers are critical to maximising opportunities for children.
Taking time to celebrate, have fun and recognise achievements builds strong healthy teams to optimise service delivery..

In relation to professionalism we believe that: All members of the community have a right to experience a welcoming environment in which staff interact with all in a positive ethical
manner, present with a professional personal appearance, respect confidentiality, and demonstrate reliability. Organisational and our centre goals and policies should drive and be
evident in our day to day practice. Grievances should be accepted and acted upon. Advocacy for high quality universally available early childhood programs and child friendly
environments is a part of the role of our professional staff team.

In relation to Professional Learning and Development we believe that:

Building new knowledge and capacity amongst our whole community is at the heart of strengthening our service delivery and developing innovative practices to improve outcomes for
children. Our staff team must demonstrate a commitment to expanding their knowledge and skills, participating in research, embracing and acting upon new learning and contributing
to the expansion of knowledge amongst the broader early childhood community. All research and professional development must be undertaken in an ethical manner.
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St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families and/or the community
and evaluate

Quality Area 1: Educational Program and Practice

Regular weekly staff meetings are scheduled as an embedded practice. All staff attend and contribute to organisational and reflective curriculum
decisions to ensure that the educational program is purposeful and responsive to the needs of individual and groups of children. Minutes are recorded at
all meetings.

A range of embedded practices are in place at the site to support a quality planning cycle of curriculum development, implementation and review based
on data collection. A 'Reflection Book' is available and used by all staff to record anecdotes and jottings, all staff members regularly record and share
learning anecdotes/learning stories at staff meetings which are evaluated using EYLF and the departmental IPNL. A written program review is
documented every fortnight. Regular formal staff meetings are used to monitor, discuss and record children's development in literacy, numeracy and
dispositions to learning. Children with additional needs are listed for special focus at each regular staff meeting.

All families complete a Child Profile at enrolment which details children's strengths, interests, developmental concerns and family goals. Families
contribute to significant events (eg excursions, family days). Staff regularly engage in daily informal discussions and formal meetings to ensure that the
educational program meets children's learning and developmental needs. A formal parents survey is used every year to gain parent feedback. Parents are
encouraged to reflect on significant learning experiences with their children using 'Take Home Sharing Sheets'. A focus on vocabulary development has
been promoted in these activities.

Play-based learning underpins all curriculum decisions. Professional learning at the site has focussed on the use of open-ended questions for a number of
years, with formal data collection processes to monitor staff development, to support children's development of critical thinking skills and scaffold further
learning within our play-based context. In 2020 targeted professional learning in numeracy enhanced the improvement priority in the use of questioning
that has been a priority for a number of years. Targeted professional learning focused on children as writers enhanced children's interest and
engagement in literacy experiences, particularly in writing, reading and sharing stories they had 'authored'.

Daily routines enable children to choose from a wide range of learning experiences of interest in both the indoor and outdoor environments and provide
opportunities for them to participate individually, in small groups and larger group situations. A flexible daily routine, that is shared with families,
provides children with a structure that provides confidence and predictability about daily activities.

Staff provide each family with written termly learning statements about their child's engagement in the program and developmental progress as part of
regular assessment, reporting and review processes.
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St re n t h S With reference to the three exceeding themes: ‘;‘
g 1. Practice is embedded in service operations

2. Practice is informed by critical reflection 5

3. Practice is shaped by meaningful engagement with families and/or the community Review

and evaluate

Daily routines, staffing rosters and procedures ensure opportunities for active and quieter activities across the day (eg quieter time after lunch). Staff
regularly model healthy practices,(eg wear sun smart hats) talk with children and provide curriculum experiences to promote health and safety (eg active
engagement in outdoor learning experiences, music and movement experiences). Staff implement (for example) sun safety through a local hat policy and
application of sunscreen as part of the 'lunchtime routine' in terms 1,3 and 4.

Healthy eating is promoted through a centre policy that is shared and discussed with parents, discussions with children and targeted curriculum activities
(eg vegetable garden, cooking/tasting activities). Children are strongly encouraged to drink water for refreshment.

Targeted experiences (eg excursion to a local parks (where activities such as ‘cubby building' or a range of ball games, team games etc are offered),
playgrounds and Dancify program) are regularly scheduled to promote physical activity. Parents participate actively in excursions, and 'Take Home
Sharing' sheets.

Health and Safety is a regular staff meeting agenda item. Data is collated and presented at meetings and reflected upon and procedures updated as
indicated.

Staff treat injuries and record and report incidents and accidents to families and relevant authorities (Eg Education Standards Board via departmental
IMS), using standard proformas and our departmental IMS, discussion and by phone as needed.

Staff regularly review and reflect on learning experiences provided to ensure children's Health and Safety is maximised at staff meetings.

Staff work rosters, daily area supervision rosters and routines are devised and implemented to ensure children are well supervised in all areas of the
play-space. Daily routines include expectations that children sit while eating, staff closely monitor while they eat to minimise hazards such as choking and
minimise the risk of danger to children with food allergies.

Staff explicitly teach Child Protection Strategies within regular planned curriculum experiences and emergent needs. Information about Children
Protection responsibilities of staff (and key personnel) is shared with parents at enrolment. Staff maintain currency in relation to their Child Protection
responsibilities through regular professional learning (Responding to Abuse and Neglect training).

Targeted procedures are developed and documented with families to ensure health and safety of children with specific health needs are met (eg Oral
Eating and Drinking plans, Seizure Management Plans)

Page 5 of 16



5

3. Practice is shaped by meaningful engagement with families and/or the community Review

St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations

2. Practice is informed by critical reflection

and evaluate

The Children's Centre is purpose built as an early childhood education and care centre. Children have access to flexible spaces within the indoor and
outdoor environment that facilitate opportunities for learning and development across all developmental areas (eg swings and sandpit promote gross
motor development in the outdoor environment, flexible spaces in both the indoor and outdoor environment promote dramatic play, table top activities
such as 'craft' activities, writing and drawing activities promote development of creativity, literacy and numeracy and manipulative skills (eg staplers,
scissors). A couch and carpet mat provides an attractive and comfortable area for children to enjoy books. Specialist equipment is organised in
consultation with families and professional staff to meet the needs of children with additional needs.(eg specialist chair for a child with a oral eating plan)
Contracts are in place for cleaning and gardening to ensure the environment is clean and well maintained. These are reviewed and updated annually by
the Governing Council as part of embedded site practice. Regular playground inspections are undertaken to ensure all equipment and fixtures are safe
and in good working order. Reports are provided at staff meetings and recorded using our departmental 'STAR' online program. Maintenance is
organised via the departmental 'Hotline' as needed. A preventative maintenance schedule is in place to ensure compliance with key safety requirements
(eg fire extinguishers, exit lights, RCD testing).

The centre is well resourced with play-based learning resources that promote learning across all developmental domains, children's and developmental
capabilities . Purchase of resources is regularly supported by parent fee contributions and and community fundraising. A range of resources including
books and pamphlets are displayed and available for parents to take away or borrow to support them in their parenting role

Staff promote concepts of environmental sustainability through embedded program implementation (eg use of different bins - paper, general
recyclables, organic and general landfill). Compost bins are used as part of embedded practice to recycle food scraps. Parents are encouraged to provide
food for children that has minimal packaging.
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St re n t h S With reference to the three exceeding themes: _‘;‘_
g 1. Practice is embedded in service operations

2. Practice is informed by critical reflection 5

3. Practice is shaped by meaningful engagement with families and/or the community Review

and evaluate

Staff are employed in line with departmental allocations which meet NQS child staff ratios as part of embedded practice. Rosters and day to day program
implementation procedures maximise continuity for children in their staff interactions and maximise curriculum offerings that meet the needs of
individual children. Children are allocated to specific 'sub groups' for 'group time activities' with designated teachers. These teachers are the first point of
contact for families for discussions and meetings about children's learning and development. Staff meetings are used to ensure specific needs of children
are shared across the staff team.

Turnover of educators at the site is low.

Staff have clearly designated and documented roles but work supportively and collaboratively as a team to ensure children's needs are met and general
administrative and management tasks are undertaken efficiently and effectively. Staff share and assume responsibilities for a range of day to day
management activities (for example individual staff are appointed annually to undertake roles such as checking First Aid Kits, Maintaining the inventory,
managing petty cash).

Embedded staff meeting structures provided opportunities for staff to talk, share and challenge each other with regards to children's development,
curriculum planning and implementation and to retain currency in relation to current research (fortnightly meetings focus on continuous improvement,
while alternative fortnightly meetings focus on general management and curriculum review and planning).
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St re n t h S With reference to the three exceeding themes: ‘;‘
g 1. Practice is embedded in service operations
2. Practice is informed by critical reflection 5
3. Practice is shaped by meaningful engagement with families and/or the community Review

and evaluate

Building and maintaining positive relationships with children is at the heart of all centre activities and is embedded in the centre philosophy.

Child Profiles completed by parents at enrolment provide valuable information to support staff understandings about children's strengths, interests and
developmental needs. This information is used along with staff observations and discussions with families is used to develop day to day curriculum.
Individualised plans are developed with families and specialist providers to support inclusion and particular needs of children to ensure their dignity,
rights and sense of confidence and security are supported and promoted. For example toileting plans and eating plans are developed, implemented and
reviewed as needed. Communication books are used to connect with private therapists (eg Speech Pathologists) as needed to provide continuity of
learning between goals set by therapists and learning and development in the preschool setting.

Staff liaise regularly with families and support staff to support children build skills in self regulation. Professional learning (eg Dr Kay Ayre in 2019 has
provided learning in the area of the impact of trauma and supporting children's challenging behaviour).
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St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families and/or the community
and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

Parent information packs together with Parent Information Sessions are used to provided opportunities for families to build understandings and
confidence in centre processes and activities. Different family cultures, understandings are lifestyles are respected and represented in resources (eg
stories, posters, play resources), discussions and experiences. Staff interact respectfully with all families and children and seek external support as needed
to ensure all families are able to access centre activities (eg engage bilingual staff and community members to support families with limited English).
Close liaison with local Child Care staff is used to ensure relevant information exchange with families of children who arrive and leave the centre with
Child Care staff (eg newsletters and notices are provided to families via Child Care Staff). Appropriate confidentiality is maintained between services.
Promotion of smooth transition across various settings such as to preschool, early childhood programs such as from Occasional Care to preschool and
preschool to school are carefully promoted. Regular interaction of preschool staff with Occasional Care staff and children attending Occasional Care
promotes positive relationships across the programs and helps to build confidence of parents in their interaction with staff. A regular report from the
Occasional Care Worker at staff meetings promotes understanding of the needs of Occasional Care Children. Close working relationships with staff at
Woodcroft Primary School promote continuity of learning. Preschool children regularly visit the Woodcroft Primary School library and interact with staff
from the school. Junior Primary classes regularly visit the preschool and children from the preschool visit school classrooms across three school terms.
Year 6 children from the school plan learning experiences to share with preschool children.

Regular excursions and interaction with various community members and groups promotes community engagement (eg SAPOL Road Safety Centre, Patch
Theatre performances). A range of parenting programs, including playgroups, targeted short and longer term programs (with creches as needed) are
organised regularly to promote family capabilities and confidence in raising their children and to build connection with the centre. CAFHS assessments
and supports and Early Parenting groups are held at the centre.
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St re n t h S With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection

3. Practice is shaped by meaningful engagement with families and/or the community
and evaluate

Quality Area 7: Governance and Leadership

A centre philosophy underpins all centre activities and operations The philosophy is shared with families at enrolment (Parent Information Book) as part
of embedded centre processes. The philosophy is displayed within the centre. It is regularly reviewed at a staff meeting and with the Governing Council.
A wide range of management systems are in place to ensure smooth operation of the service. All key policies and procedures are documented and
regularly reviewed. Staff rosters with associated clearly defined roles and responsibilities, WHS plans and reporting processes, curriculum planning and
reporting processes, financial and facilities management practices are used to ensure children are provided with an engaging curriculum and a safe secure
environment.

A Quality Improvement Plan outlines key improvement goals. The plan is regularly reviewed as part of staff meeting planning and at Governing Council
meetings.

Key documents including the AITSL Professional Standards for Teachers and the AITSL Professional Standard for Principals provide a basis for teachers and
the centre Director roles and are used as the framework for annual Professional Development Plans together with centre Quality Improvement Priorities.
All staff engage in a wide range of professional learning activities each year and engage in professional development planning and 6 and 12 monthly
review with the centre director each year.

The Centre Director works closely with the departmental Partnership Educational Director and other preschool Directors through regular meetings to lead
development, implementation and review of our public education system priorities in a manner that meets our local site context and involves discussion
and collaboration with centre staff and community members.
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Quality Improvement Plan for

Includes:
e Learning Improvement goals

e National Quality Framework priorities

How to complete this template

e Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will
provide support.

e Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.

e Email this plan (steps 1 — 3) to your education director.

e Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
e Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.

e Complete step 5 (Review and Evaluate) in term 4 of each year.

e Your complete quality improvement plan should be reviewed and updated in term 4 each year.

For further information and advice contact your local education team.
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Learning Improvement Plan

To increase children's capacity to understand and use numeracy concepts in play

Goal 1:

Challenge of practice:

Staff to engage in professional learning based on the
focused on 'Number Sense' 'Preschool Numeracy
Guide Books'.

Staff to continue develop open ended questioning skills focusing 1.2.1
children noticing and using key numeracy (number) knowledge and 1.2.2
language which supports their numeracy development in play o
situations. Staff to reflect on practice through staff meeting

discussions (embedded practice)

Staff to promote engagement with families to build children's 1.2.1

numeracy skills by use of targeted 'questioning 'tasks in the centre 1.2.2
for children to undertake with their families and ttargeted ake o
home' sheets following key centre learning experiences (eg targeted 6.1.1
guestions on take home sheets), centre displays and newsletters

Staff collaborate to monitor children's use of 1.3.1
complex numeracy 1.3.2

Success criteria

Commence term
1,
Complete term 4

Commence term
1,
Complete term 4

Commence term
1,
Complete term 4

Term 2, and
term 4

Analyse Determine

Preschool Numeracy Guide Books'.
Developing the big ideas in number
Pupil Free day (& associated TRT)

'Table' prompts to promote educator

use of targeted open ended questions
are refreshed and updatred

Staff recording of anecdotes for staff

meeting sharing

Targeted questioning tasks
take home sheets
newsletters

centre displays

Targeted staff meeting activity
Indicators of Numeracy and
Literacy

and prioritise

challenge of
practice

actions for
improvement

If educators build their mathematical knowledge and ask increasingly complex questions, then children will build skills and understandings in number.

Responsibility

Director to coordinate
All staff to engage in staff meetings
and pupil free days

Director to coordinate
Teachers to develop and ensure
'prompts' are availalbe
All staff recording of anecdotes

Teachers to develop targeted questioning
tasks, and develop share and collate take
home sheets for children to share with their
peers and to create centre displays Director
to share newsletters

Director to coordinate
All staff to participate in staff
meeting

Children have completed ' targeted Take home' sheets with their families and have returned them
the preschool and shared them with their peers
Children as a cohort have shown growth in their understandings of number and use of number
concepts in play.
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for

practice improvement

Goal 2: Develop children's oral language skills and build children's vocabulary

Cha”enge of pra ctice: If educators educators provide language rich environments which foster reading and writing, we will see children comprehending and using increasingly
complex oral language

Responsibility

Staff collaboratively plan play-based learning experiences 1.2.1 commence term Set texts ( 'Just the Way We Are', Director to Lead, All staff to
focussed on one common text per term and identify 7.2.2 1, complete 'Give me some Space '(Philip participate in staff meeting planning
opportunities within the texts that educators will use to extend term 4 Bunting), 'l wish..." (Patch), and implementation, teachers to
children's vocabulary and encourage children to converse. 'Maddies First Day' program

Staff to engage in professional learning (Orbis Preschool literacy 1.2.1 commence term Release time (to attend Orbis  Director to lead, teachers to provide
(with a§SOC|ated 'Inquiry" prOJe?ct), Ex;?lore 'The big 6 components 1, Complete PD), staff meeting time and leadership to implement and evaluate
of reading and DECD best advice 1-1 in oral language) to promote . inquiry and exploration of key concepts
use of strategies that foster use of complex oral language term 3 PUDII free day All staff to engage in pupil free days
Staff to promote collaborative engagement with 1.2.1 commence term Take home sheets and teachers to implement and
families in building children's oral language through 6.2.2 1, complete associated targeted questions = monitor

use of 'take home' sheets with targeted questions 6.2.3 term 4

following key centre events and learning experiences

Staff to collaborate to monitor children's use of 1.3.1 commence term Targeted staff meeting activity = Director to coordinate
complex vocabulary. 1.3.2 1, complete Indicators of Numeracy and All staff to participate in data
term 4 Literacy/Tools introduced collection and interpretation at staff
through Orbis PD series meetings

Children individually and as a cohort have shown growth in their use of complex language.

Success criteria
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Learning Improvement Plan

Analyse Determine
and prioritise challenge of actions for
G (oF: | I 3 . practice improvement
L]

Challenge of practice:

Success criteria
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National Quality Framework priorities

Review program display
processes in preschool
and Occasional Care
designed in 2020

continue to build and
strengthen continuity of
learning for children
moving from preschool
to school and O/C to
preschool

Plan, implement and
evaluate a range of
services for families to
promote healthy
learning and
development of their
children focussed on
children and families at
risk

1.1.3

6.2.1

6.1.3

Reflect on revised display practices term 2

Implement 2020 display templates
within building and where parents
gather

Monitor effectiveness through
anecdotal conversations and staff
meeting reflections

Continue to include Occasional Care as
agenda item on staff meeting agendas

Continue to liaise with WP to work
collaboratively to plan learning experiences
to promote continuity of learning

Use Ella program and liaison with WP
teachers as a basis for promoting
Japanese language learning

review programs offered in
2019/2020

Plan and implement a range of single, short course
and longer term activities to support increased
parenting capacity to promote positive child
development

evaluate program outcomes to
support further planning

term 2

terms 2, 3,4

term1-4

term1-4

term 1-4

term 1

term 1 - with

regular updating

following each
program and in
term4

Staff meeting time

NIT time

Staff meeting time

liaison with JP staff in NIT &
relevant resource
preparation

Ella apps, Woodcroft
Primary class teachers

Director to lead staff
discussion

Teacher (confirmed in
week 0, term 1)

Director to lead staff
discussion

Occasional Care Worker to
share with whole team

teachers

teachers

Family and Community
staff

Family and Community
staff

Family and Community
staff
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Approvals

Approved by director/principal

Name

Date

Approved by governing council chairperson

Name

Date
Approved by education director

Name

Date
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	Service approval number: SE-0001L134
	Service Context: Operating hours
 
 
                           Monday  Tuesday  Wednesday   Thursday      Friday  Saturday Sunday 
Opening time       8:50       8:50             8:50               8:50             8:50   
Closing time      15:00      15:00           15:00            15:.00          15:00   
 
 
Parking is available in the centre carpark in front of the centre and on the streets around the centre.
Our preschool and Occasional Care programs operate only during school terms: Term 1 2021, 27th January  -  9th April; Term 2, 2021: 27th April  - 2nd July; Term 3 2021, 19th  July  - 24th September; Term 4 2021 11th October  -10th December.  A range of community programs (eg CAFHS, playgroups, individual and group parents support groups) operate from the centre throughout the year.
Four pupil free days will be held during the year.
Children are grouped into Occasional Care and Preschool groups.  
Children who are enrolled in preschool sessions attend for 2 ½ days per week during school terms.  One group of children attend for full days on Mondays and Tuesdays and half days on Wednesday afternoons.  A second group of preschool children attend for half days on Wednesday mornings and for full days on Thursdays and Fridays.
Five sessions of Occasional Care are held each week for children from 2-5 years of age. One session for children under 2 years of age is held each week.  
 
	PriorityRow1: Review program display processes in preschool and Occasional Care designed in 2020
	NQS linksRow1: 1.1.3
	TimelineRow1: term 2
	ResourcesRow1: Staff meeting time
	ResponsibilityRow1: Director to lead  staff discussion
	TimelineRow2: term 2
	ResourcesRow2: NIT time
	ResponsibilityRow2: Teacher (confirmed in week 0, term 1)
	PriorityRow2: continue to build and strengthen continuity of learning for children moving from preschool to school and O/C to preschool 
	NQS linksRow2: 6.2.1
	TimelineRow3: terms 2, 3, 4
	ResourcesRow3: Staff meeting time
	ResponsibilityRow3: Director to lead staff discussion
	TimelineRow4: term 1 - 4
	ResourcesRow4: 
	ResponsibilityRow4: Occasional Care Worker to share with whole team
	TimelineRow5: term 1 - 4
	ResourcesRow5: liaison with JP staff in NIT & relevant resource preparation
	ResponsibilityRow5: teachers
	NQS linksRow3: 6.1.3
	TimelineRow6: term 1-4
	ResourcesRow6: Ella apps, Woodcroft Primary class teachers
	ResponsibilityRow6: teachers
	TimelineRow7: term 1
	ResourcesRow7: 
	ResponsibilityRow7: Family and Community staff
	TimelineRow8: term 1 - with regular updating
	Upload School Logo Here: 
	Quality Area 1: Educational Program and Practice: Regular weekly staff meetings are scheduled as an embedded practice.  All staff attend and contribute to organisational and reflective curriculum decisions to ensure that the educational program is purposeful and responsive to the needs of individual and groups of children.  Minutes are recorded at all meetings.
A range of embedded practices are in place at the site to support a quality planning cycle of curriculum development, implementation and review based on data collection.  A 'Reflection Book' is available and used by all staff to record anecdotes and jottings, all staff members regularly record and share learning anecdotes/learning stories at staff meetings which are evaluated using EYLF and the departmental IPNL.  A written program review is documented every fortnight.  Regular formal staff meetings are used to monitor, discuss and record children's development in literacy, numeracy and dispositions to learning.  Children with additional needs are listed for special focus at each regular staff meeting.
All families complete a Child Profile at enrolment which details children's strengths, interests, developmental concerns and family goals.  Families contribute to significant events (eg excursions, family days).  Staff regularly engage in daily informal discussions and formal meetings to ensure that the educational program meets children's learning and developmental needs. A formal parents survey is used every year to gain parent feedback.  Parents are encouraged to reflect on significant learning experiences with their children using 'Take Home Sharing Sheets'.  A focus on vocabulary development has been promoted in these activities.
Play-based learning underpins all curriculum decisions.  Professional learning at the site has focussed on the use of open-ended questions for a number of years, with formal data collection processes to monitor staff development, to support children's development of critical thinking skills  and scaffold further learning within our play-based context. In 2020 targeted professional learning in numeracy enhanced the improvement priority in the use of questioning that has been a priority for a number of years.  Targeted professional learning focused on children as writers enhanced  children's interest and engagement in literacy experiences, particularly in writing, reading and sharing stories they had 'authored'.
Daily routines enable children to choose from a wide range of learning experiences of interest in both the indoor and outdoor environments and provide opportunities for them to participate individually, in small groups and larger group situations.  A flexible daily routine, that is shared with families, provides children with a structure that provides confidence and predictability about daily activities.
Staff provide each family with written termly learning statements about their child's engagement in the program  and developmental progress as part of regular  assessment, reporting and review processes.  
	Quality Area 2: Children’s Health and Safety: Daily routines, staffing rosters and procedures ensure opportunities for active and quieter activities across the day (eg quieter time after lunch).  Staff regularly model healthy practices,(eg wear sun smart hats) talk with children and provide curriculum experiences to promote health and safety (eg active  engagement in outdoor learning experiences, music and movement experiences).  Staff implement (for example) sun safety through a local hat policy and application of sunscreen as part of the 'lunchtime routine' in terms 1,3 and 4.
Healthy eating is promoted through a centre policy that is shared and discussed with parents, discussions with children and targeted curriculum activities (eg vegetable garden, cooking/tasting activities).  Children are strongly encouraged to drink water for refreshment.
Targeted experiences (eg excursion to a local parks (where activities such as 'cubby building' or a range of ball games, team games etc are offered), playgrounds and Dancify program) are regularly scheduled to promote physical activity.  Parents participate actively in excursions, and 'Take Home Sharing' sheets.
Health and Safety is a regular staff meeting agenda item.  Data is collated and presented at meetings and reflected upon and procedures updated as indicated.
Staff  treat injuries and record and report incidents and accidents to families  and relevant authorities (Eg Education Standards Board via departmental IMS), using standard proformas and our departmental IMS, discussion and by phone as needed.
Staff regularly review and reflect on learning experiences provided to ensure children's Health and Safety is maximised at staff meetings.
Staff work rosters, daily area supervision rosters and routines are devised and implemented to ensure children are well supervised in all areas of the play-space.   Daily routines include expectations that children sit while eating, staff closely monitor while they eat to minimise hazards such as choking and minimise the risk of danger to children with food allergies.
Staff explicitly teach Child Protection Strategies within regular planned curriculum experiences and emergent needs.  Information about Children Protection responsibilities of staff (and key personnel) is shared with parents at enrolment. Staff maintain currency in relation to their Child Protection responsibilities through regular professional learning (Responding to Abuse and Neglect training).
Targeted procedures are developed and documented with families to ensure health and safety of children with specific health needs are met (eg Oral Eating and Drinking plans, Seizure Management Plans)
 
	Quality Area 3: Physical Environment: The Children's Centre is purpose built as an early childhood education and care centre.  Children have access to flexible spaces within the indoor and outdoor environment that facilitate opportunities for learning and development across all developmental areas (eg swings and sandpit promote gross motor development in the outdoor environment, flexible spaces in both the indoor and outdoor environment promote dramatic play, table top activities such as 'craft' activities, writing and drawing activities promote development of creativity, literacy and numeracy and manipulative skills (eg staplers, scissors).  A couch and carpet mat provides an attractive and comfortable area for children to enjoy books. Specialist equipment is organised in consultation with families and professional staff to meet the needs of children with additional needs.(eg specialist chair for a child with a oral eating plan)
Contracts are in place for cleaning and gardening to ensure the environment is clean and well maintained.  These are reviewed and updated annually by the Governing Council as part of embedded site practice. Regular playground inspections are undertaken  to ensure all equipment and fixtures are safe and in good working order.  Reports are provided at staff meetings and recorded using our departmental 'STAR' online program. Maintenance is organised via the departmental 'Hotline' as needed.  A preventative maintenance schedule is in place to ensure compliance with key safety requirements (eg fire extinguishers, exit lights, RCD testing).
The centre is well resourced with play-based learning resources that promote learning across all developmental domains, children's and developmental capabilities .  Purchase of resources is regularly supported by parent fee contributions and and community fundraising.  A range of resources including books and pamphlets are displayed and available for parents to take away or borrow to support them in their parenting role 
Staff promote concepts of  environmental sustainability through embedded program implementation (eg use of different bins - paper, general recyclables, organic and general landfill).  Compost bins are used as part of embedded practice to recycle food scraps.  Parents are encouraged to provide food for children that has minimal packaging.
	Quality Area 4: Staffing Arrangements: Staff are employed in line with departmental allocations which meet NQS child staff ratios as part of embedded practice.  Rosters and day to day program implementation procedures maximise continuity for children in their staff interactions and maximise curriculum  offerings that  meet the needs of individual children.  Children are allocated to specific 'sub groups' for 'group time activities' with designated teachers.  These teachers are the first point of contact for families for discussions and meetings about children's learning and development. Staff meetings are used to ensure specific needs of children are shared across the staff team. 
Turnover of educators at the site is low.
Staff have clearly designated and documented roles but work supportively and collaboratively as a team to ensure children's needs are met and general administrative and management tasks are undertaken efficiently and effectively.  Staff share and assume responsibilities for a range of day to day management activities (for example individual staff are appointed annually to undertake roles such as checking First Aid Kits, Maintaining the inventory, managing petty cash).
Embedded staff meeting structures provided opportunities for staff to talk, share and challenge each other with regards to children's development, curriculum planning and implementation and to retain currency in relation to current research (fortnightly meetings focus on continuous improvement, while alternative fortnightly meetings focus on general management and curriculum review and planning).  
	Quality Area 5: Relationships with Children: Building and maintaining positive relationships with children is at the heart of all centre activities and is embedded in the centre philosophy.
Child Profiles completed by parents at enrolment provide valuable information to support staff understandings about children's strengths, interests and developmental needs.  This information is used along with staff observations and discussions with families is used to develop day to day curriculum.
Individualised plans are developed with families and specialist providers to support inclusion and particular needs of children to ensure their dignity, rights and sense of confidence and security are supported and promoted.  For example toileting plans and eating plans are developed, implemented and reviewed as needed.  Communication books are used to connect with private therapists (eg Speech Pathologists) as needed to provide continuity of learning between goals set by therapists and learning and development in the preschool setting.
Staff liaise regularly with families and support staff to support children build skills in self regulation.  Professional learning (eg Dr Kay Ayre in 2019  has provided learning in the area of the impact of trauma and supporting children's challenging behaviour).
 
	Quality Area 6: Collaborative Partnerships with Families and Communities: Parent information packs together with Parent Information Sessions are used to provided opportunities for families to build understandings and confidence in centre processes and activities.  Different family cultures, understandings are lifestyles are respected and represented in resources (eg stories, posters, play resources), discussions and experiences.  Staff interact respectfully with all families and children and seek external support as needed to ensure all families are able to access centre activities (eg engage bilingual staff and community members to support families with limited English).  Close liaison with local  Child Care staff is used to ensure relevant information exchange with families of children who arrive and leave the centre with Child Care staff (eg newsletters and notices are provided to families via Child Care Staff).   Appropriate confidentiality is maintained between services.
Promotion of smooth transition across various settings such as to preschool, early childhood programs such as from Occasional Care to preschool and preschool to school are carefully promoted.  Regular interaction of preschool staff with Occasional Care staff and children attending Occasional Care promotes positive relationships across the programs and helps to build confidence of parents in their interaction with staff.  A regular report from the Occasional Care Worker at staff meetings promotes understanding of the needs of Occasional Care Children. Close working relationships with staff at Woodcroft Primary School promote continuity of learning.  Preschool children regularly visit the Woodcroft Primary School library and interact with staff from the school.  Junior Primary classes regularly visit the preschool and children from the preschool visit school classrooms across three school terms.  Year 6 children from the school plan learning experiences to share with preschool children.
Regular excursions and interaction with various community members and groups promotes community engagement (eg SAPOL Road Safety Centre, Patch Theatre performances).  A range of parenting programs, including playgroups, targeted short and longer term programs (with creches as needed) are organised regularly to promote family capabilities and confidence in raising their children and to build connection with the centre.  CAFHS assessments and supports and Early Parenting groups are held at the centre.
 
	Quality Area 7: Governance and Leadership: A centre philosophy underpins all centre activities and operations  The philosophy is shared with families at enrolment (Parent Information Book) as part of embedded centre processes.  The philosophy is displayed within the centre.  It is regularly reviewed at a staff meeting and with the Governing Council.
A wide range of management systems are in place to ensure smooth operation of the service.  All key policies and procedures are documented and regularly reviewed.  Staff rosters with associated clearly defined roles and responsibilities, WHS plans and reporting processes, curriculum planning and reporting processes, financial and facilities management practices are used to ensure children are provided with an engaging curriculum and a safe secure environment.
A Quality Improvement Plan outlines key improvement goals.  The plan is regularly reviewed as part of staff meeting planning and at Governing Council meetings.
Key documents including the AITSL Professional Standards for Teachers and the AITSL Professional Standard for Principals provide a basis for teachers and the centre Director roles and are used as the framework for annual Professional Development Plans together with centre Quality Improvement Priorities.  All staff engage in a wide range of professional learning activities each year and engage in professional development planning and 6 and 12 monthly review with the centre director each year.  
The Centre Director works closely with the departmental Partnership Educational Director and other preschool Directors through regular meetings to lead development, implementation and review of our public education system priorities in a manner that meets our local site context and involves discussion and collaboration with centre staff and community members.
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	Statement of Philosophy: OUR VISION
We are a welcoming, innovative and inclusive service where young children, families and community members wonder, explore, create and develop knowledge and skills so that children reach their full potential in learning, health and wellbeing. 

OUR PHILOSOPHY
In relation to children we believe that :  Each child is unique and brings with them knowledge and life experiences as an active citizen in different family and community contexts.  Each child is a competent learner with personal strengths.  All children have a right to equity of access to services and an environment free of discrimination.
 In relation to children's learning and wellbeing we believe that:  Children have a right to play as a process and context for learning.  Children's learning is holistic and is best supported in a constructivist learning environment which builds on the knowledge and experiences of children, and allows time for extended exploration and problem solving.  Children's emotional development and learning dispositions, such as curiosity, resilience and optimism are important attributes for achieving optimal lifelong outcomes.  Children have a right to safe, healthy environments which encourage engagement in learning, provide challenge, promote self worth and initiative and show respect for the contributions they bring.  Children have a right to be happy and have fun.  A continuous cycle of planning, implementation, reflection and review must inform program development.
In relation to families we believe that:  Families are a child's first and most influential educators.  Each family is unique and that differing family customs, structures, beliefs and cultures are worthy of understanding and respect.  Positive relationships with families which promote open communication and mutual trust support children's learning and wellbeing.  Building learning communities which recognise and utilise the strengths and competencies of families promotes genuine partnerships and positive learning and wellbeing outcomes for individual and the community as a whole.  
In relation to community we believe that:  We have a responsibility to develop knowledge of the context of our local community as this is critical to the development of responsive programs and services.  Building positive partnerships and connections between professionals, community members, families and children supports the delivery of integrated services to benefit children and families.  A `no wrong door' approach to our service delivery supports children's right to access to services.  Continuously seeking to build and enhance the capacity of the whole community is important to maximising learning and wellbeing outcomes for children.
In relation to colleagues we believe that:  All staff have a responsibility to build collaborative relationships through fostering open communication, a culture of respect, support and professionalism.  Continual reflection, sharing of knowledge, experience and resources to build capacity of all service providers are critical to maximising opportunities for children.  Taking time to celebrate, have fun and recognise achievements builds strong healthy teams to optimise service delivery..
In relation to professionalism we believe that:  All members of the community have a right to experience a welcoming environment in which staff interact with all in a positive ethical manner, present with a professional personal appearance, respect confidentiality, and demonstrate reliability.  Organisational and our centre goals and policies should drive and be evident in our day to day practice.  Grievances should be accepted and acted upon.  Advocacy for high quality universally available early childhood programs and child friendly environments is a part of the role of our professional staff team.
In relation to Professional Learning and Development we believe that:
Building new knowledge and capacity amongst our whole community is at the heart of strengthening our service delivery and developing innovative practices to improve outcomes for children.  Our staff team must demonstrate a commitment to expanding their knowledge and skills, participating in research, embracing and acting upon new learning and contributing to the expansion of knowledge amongst the broader early childhood community.  All research and professional development must be undertaken in an ethical manner.
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